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Abstract: In the study, that is the only way to shed light on the part of 

the various domestic Esperanto movement related to school teaching and 
teachers. I don't want to talk about Esperantists of various other 

professions and Esperanto education outside of school, it already has its 
own abundant literature. The forms of out-of-school Esperanto education 

implemented in labour organisations have been primarily processed. 
However, more mosaic needs to be written about the development of 

Esperanto education in schools. It is also true that what can be seen from 
this today does not justify the success of Esperanto since no matter how 

tenaciously and persistently he tried to break into the framework of 
school education, after temporary, short-lived successes, he was destined 

to remain mainly outside the school recruit followers to yourself. 
Furthermore, we also see that the army of believers is dwindling. Still, it 
is worth exploring the history of the experiments that tried to introduce 
this language as a subject in education. In this study, I do not want to 

cover Esperanto education in institutions for the education of blind 
children and in children's movements, as a separate article could be 

devoted to both topics. 
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Introduction 
 
There are still many stereotypes and incorrect generalisations about the 
Esperanto language in the public mind. When most people hear the word 
Esperanto, they associate it with left-wing ideas and self-organised 
communities of workers. However, this is a distorting narrowing, the 
Esperanto movement was more colourful and inclusive: there were civil 
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(intellectual) Esperanto communities, Esperanto groups within the 
Catholic Church, and we even know of Esperanto scouts. If this language 
had only been supported by left-wing and labour organisations, then the 
lobby for the inclusion of Esperanto in schools during the Horthy era 
would not have been as successful as it could show (moderate) results. 

 
The first initiative of teaching Esperanto at schools in Hungary 
 
The interest in the Esperanto language in certain occupational groups was 
already very active after the language appeared in Hungary. Among these 
occupational groups were teachers and teachers, some of whom were 
attracted simply by the ease of the language. At the same time, others were 
also attracted by the world of noble ideals emerging around it (world 
brotherhood, international understanding, pacifism). The first significant 
domestic representative of the movement, Gábor Bálint, was also a teacher 
and a linguistics professor at the University of Cluj. In 1897, he announced 
the Esperanto language course for his students.  
 The Esperanto movement recognised the potential of teaching the 
language in schools early on. At the first Esperanto World Congress in 
1905, they already set the goal of advocating teaching artificial language in 
schools (Benkő, 1974). Supporters of the movement quickly realised in our 
country that the truly successful way to spread the language would be the 
education of Esperanto in schools and outside of school. The journal so-
called La verda standardo was the monthly magazine of Hungarian 
Esperantists, already in 1909 recommended the language created by 
Zamenhof to the attention of high school self-education groups.  
 The inclusion of Esperanto in domestic school education took place in 
four steps. The first step was when the teachers of some schools 
announced an Esperanto course to their students in the form of an 
individual campaign, with the permission of the board of directors or the 
school district's director general, without higher, state-level regulation. (At 
that time, either the Esperanto language was included in the certificate or 
not. It was more typical than it was not.) The second step was authorising 
the teaching of the language as a great subject for one school year in the 
ministry. The third step was when the ministry permitted teaching 
Esperanto as an extraordinary subject, not just for one academic year. The 
fourth step is to allow the teaching of Esperanto as an optional language 
(optional subject): this already includes that Esperanto can be taken in a 
high school graduation exam of the same value as other foreign languages.  
 In the period before the First World War, the Esperanto language 
appeared in one or two domestic schools thanks to only a few enthusiastic 
Esperanto teachers and forward-thinking principals. In the 1909/1910 
academic year, the retired teacher Jakab Fénykövi taught Esperanto to the 
students who applied for it at the Lutheran high school in Selmecbánya. 
From 11 to the end of the academic year (Király, 1910). In the 1912/1913 
and 1913/14 school years, Endre Bánóczi, a young Hungarian and Latin 
teacher taught Esperanto at the reformed high school in Nagykőrös. In the 
first academic year, artificial language teaching only started in February, 
with 27 participants, 5 of whom could attend the course free of charge. 
After only four months of study, the students took a public exam at the end 
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of the school year, and by this time, they had also started writing student 
correspondence in Esperanto (Kovács, 1913). The language was also taught 
at the state high school in Szamosújvár in the 1912/13 and 1913/14 school 
years. Teacher Ferenc Hugai taught Esperanto in Szamosújvár; 25 people 
applied to learn the language in the first academic year and 26 in the 
second. Esperanto was also included in the certificates of students who 
chose the subject in these two academic years at this high school 
(Dömötör, 1913, 1914).  
 Among the optional subjects, Esperanto was also offered in the 
Kaposvár civil boys' school in the 1912/13 school year. However, this was 
disapproved by an article describing the notice of the boys' school, which 
was published in one of the local newspapers. The school's Esperantist 
teacher reflected on this, standing up for the attacked artificial language: 
"There is no doubt that the connection between school and practical life 
needs to be strengthened more and more closely. So modern inventions 
must have an impact on school life as well. Today, the means of railways, 
steamships, telephones, and international communication, in general, are 
becoming more and more perfect. This can be attributed to the fact that 
educated humanity wants to eliminate difficulties in understanding 
through an international language. It is, therefore, necessary for the 
school to be interested in this, if only because it is a huge step towards 
realising world peace" (Esperantó, 1913:9). 
 The World c. newspaper Apr. 1912 In the 6th issue, we can read a short 
report about how the progressive director of the "waiter school" in the 
capital added Esperanto to the school's subjects. The newspaper reported 
on this in the following context: "The ever-increasing tourist traffic is 
starting to include Esperanto among the languages of general contact. In 
view of this, the director of the Budapest waiter school, Károly Walter, 
included Esperanto among the school's subjects with the approval of the 
supervisory board. Already during the summer, during the Esperantist 
congress to be held in Budapest, foreign Esperantists visiting us will find 
bartenders speaking Esperanto in several larger restaurants. Teaching 
Esperanto in the waiter school is also important because after learning 
this language, learning other European languages is much easier. From 
this point of view, it would be advisable to introduce the teaching of the 
Esperanto language to other apprenticeship schools as well, because 
nowadays traders and industrialists need language knowledge just as 
much as waiters" (Eszperantó…, 1912:16).  
 Among the teacher training institutions, Esperanto education took place 
in the Special Education Teacher Training Institute in the academic year 
1911/12. The course was taught by teacher János Medgyesi. The report 
published in Ujság comments on the progressive initiative as follows: "The 
spread of the Esperanto language - especially among teachers - is 
important because with the help of this language teachers from different 
nationalities can easily communicate with each other. I wish our teachers 
could use this language in such a way that foreigners could be introduced 
to the natural beauties of our country, and they could also direct tourism 
towards us" (Eszperantó…, 1911:54). 
 The few months after the Aster Revolution and the period of the 
proletarian dictatorship in 1919 marked a short rise in the domestic history 
of the Esperanto movement. In the fall of 1918, Leó Loránd won an 
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appointment as an Esperanto language teacher at the University of 
Budapest. The organisation of this lecturer position was also a sign of the 
appreciation of the language. The Soviet Republic saw Esperanto as a 
useful tool for spreading its own ideas, so it embraced the teaching of this 
language in schools. The People's Committee for Public Education 
published thirty thousand copies of a leaflet in support of Esperanto and 
authorised the teaching of the language at secondary and higher levels 
(Székely, 1957). Fourteen capital schools took advantage of this 
opportunity. This measure also made the situation of Esperanto difficult 
after the fall of the Soviet Republic, as most of the educational leaders of 
the Horthy era well remembered the "Pentecostal kingdom" of Esperanto 
in 1919, which the movement undoubtedly owed to proletarian power. Also 
with the support of the commune, the association of Esperanto teachers 
was founded in April 1919, which also started a language course for 
teachers who wanted to learn the language that spring (Blau & Lánd, 
1976).  

 
Experiments in the 20s of domestic teaching of Esperanto in 
schools 
 
During the Horthy era, a kind of duality characterised the situation of the 
Esperanto language in Hungary. While the number of its adherents grew 
and Hungary became a kind of "Esperanto paradise" in Europe, the 
government watched with suspicion the intensive spread of the language 
in working circles, and also used police measures against those using the 
language as a means of an illegal organisation. 
 In the meantime, with the strengthening of the civil wing of the 
Esperanto movement, the demands that formulated the necessity of 
teaching the artificial language in schools took on a more and more 
definite shape. Between August 25 and 27, 1922, the Hungarian Esperanto 
Association held a national congress in Miskolc, where pedagogical issues 
were the topic of discussion. The teachers present expressed their desire to 
deliver a memorandum to the ministry, requesting the permission to teach 
Esperanto as an exceptional subject in schools of all grades and types. At 
the congress in Miskolc, the professional meeting of teachers deliberated 
on the following agenda items: "1. Presentation of the report of the Geneva 
conference. 2. The results of Esperanto school education so far: a) from a 
pedagogical point of view; b) from the point of view of moral education; 
c) from the point of view of teaching the mother tongue; d) from the point 
of view of teaching other languages; e) in terms of the other subjects. 3. 
School education of Esperanto from a Hungarian point of view, 
considering: a) the separateness of the language; b) considering the 
surrounding foreign peoples; c) considering the spread of other 
languages; d) considering the need for foreign relations; e) from the 
point of view of introducing Hungarian culture, literature, history, 
people and land abroad" (Országos…, 1922:5-6). 
 In 1924, the enthusiastic supporters of the domestic Esperanto could 
already claim a small success: they did not get what they expected, but a 
loophole, a back door, opened for the Esperanto language in education. 
VKM decree 71972/1924 allowed the teaching of Esperanto as an 
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extraordinary subject in some secondary schools. This is how the 8 Órai 
Ujság reported in September 1924. No. 7: "Following the example of some 
foreign countries, the Ministry of Religion and Public Education 
authorised by decree the free teaching of Esperanto in a two-hour weekly 
course in all public and Catholic high schools. […] Since many schools do 
not yet have teachers who know Esperanto, the decree authorises special 
courses for teachers, who can receive free education during two months 
through the Hungarian National Esperanto Association (VI., Eötvös-u. 
3.) — also by correspondence" (Miniszteri…, 1924:6). The decree also 
contained the provision that the seconded member of the teaching staff 
could appear at any time in the courses held for students. This caution 
clearly indicates the distrust towards Esperanto. By the way, the 1924 
license only applied to one academic year, the 1924/25 school year. 
Therefore, Hungarian Esperantists VII. Congress, which was held on 
Pentecost 1925, the participants petitioned the representative of the VKM 
to authorise the teaching of Esperanto in schools further (A magyar…, 
1925:8). 
 Supporters of Esperanto had to wait for the promising continuation 
until 1928, when a new ministerial decree was issued stating that the 
Esperanto language could be taught as an exceptional subject in secondary 
schools in the 1928/29 school year, with certain restrictions. 15622/1928 
no. For the indicated school year, the VKM decree allowed that Esperanto 
can be advertised as an extraordinary subject in secondary schools free of 
charge. However, a 1929 article in Népszava calls the ministry's not-so-
generous gesture a showcase decree, since, in addition to granting the 
permit, it did not ensure the creation of the conditions for Esperanto 
education. This decree, writes the author of the article, "which dates back 
to March 2, 1928, is only on paper and has not brought about any change 
in reality. The decree allows Esperanto to be taught in schools as an 
exceptional subject but does not provide for the teaching of the language. 
It does not appoint teaching staff; where such staff apply, it does not 
provide for their remuneration. Therefore, this international convention 
merely increases the number of showcase decrees that outwardly show 
that we are moving forward, but internally everything remains the 
same" ([Tieder], 1929:13). 

 
The strengthening of the camp of those lobbying for the 
teaching of Esperanto in schools in the 1930s 
 
From the end of the 1920s, the national standard-bearers of Esperantism 
urged more and more forcefully that the language of the green star should 
not only be included in school education as an episodic character. In the 
1930s, well-known individuals supported the cause of Esperanto education 
in schools, such as the writer Frigyes Karinthy, the former Minister of 
Public Welfare Benárd Ágoston and the papal chamberlain Ferenc Erdey, a 
private university teacher. Thanks to the tireless organisational work of 
József Mihalik, a teacher at the teacher training institute, Dec. 1932. On 
the 8th, the Hungarian Esperanto Pedagogical Association was founded, 
which brought together Hungarian teachers who were committed to 
learning the artificial language. Although about 200 teachers gathered for 
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this occasion, and Hóman also sent his greetings with one of his 
ministerial advisers to the founding meeting of the association, the more 
realistic-minded Esperantists could have already guessed that this 
supported but instead tolerated association would not have much 
influence in the for the development of the Esperanto language. Apart 
from a few meetings and events, this association of domestic Esperanto 
teachers could not show any other significant results. In 1933, the 
management of the Company, led by president József Mihalik, visited 
Bálint Hóman. The president presented the draft of the Esperanto teacher 
training he had developed to the minister. The minister stated that he 
supports the implementation of the draft if it serves national interests. Of 
course, there were no concrete results from this visit.  
 After the unification of the types of secondary schools in Hungary in 
1934, another ministerial decree was issued in 1935 authorising the 
teaching of Esperanto as an exceptional subject in boys' and girls' 
secondary schools. This decree was so much more generous than the 
previous ones, allowing Esperanto to be taught in this form for more than 
one school year. Nevertheless, in addition to its progressive nature, the 
1910/1935 decree also contained restrictions and stipulations that 
disadvantaged Esperanto compared to other extraordinary subjects. This 
subject could only be advertised free of charge, and only a teacher 
employed by the given school could undertake its education. Thanks to the 
decree, Esperanto education has started in some schools. In January 1936, 
one of the rural newspapers reported on this: "The Hungarian Royal 
Ministry of Religion and Public Education, based on the latest 
permission, the teaching of Esperanto has begun in several Hungarian 
secondary schools for students who apply for it. This is very useful for the 
students because - as experience shows - if they know Esperanto, they 
learn other languages more easily" (Eszperantó…, 1936). 
 However, even this result was underestimated by the dedicated 
supporters of Esperanto. On June 3, 1935, Ágoston Benárd, former 
minister of public welfare, and Antal Éber, representative, spoke in 
parliament to strengthen the position of Esperanto in schools. In his 
speech, Benárd emphasised that Esperanto is a well-used propaganda tool. 
It has the advantage over other languages: we do not come under the 
influence of another nation's world of ideas and feelings when learning it. 
This was an interesting argument because it rarely happened that 
Esperanto was mentioned as a defender of national feelings. They put 
forward the opposite as an argument against it: they were afraid that 
Esperantism would ignore and minimise the importance of national 
characteristics and national feelings. Antal Éber joined Benárd's proposal 
but added to the words of his fellow representative by saying that 
economic life especially needed commercial specialists who could also 
speak Esperanto. He asked the minister to introduce Esperanto as a 
compulsory subject in higher commercial schools. Hóman paid the two 
Esperantist representatives with a non-binding promise that he would 
study the request they raised (Képviselőházi…, 1935). 
 At that time, the domestic perception of the Esperanto language was 
also complicated because the government still primarily associated the 
Esperanto movement with leftism. Because of this, the suspicion that 
world-changing anarchist ideas were being spread through teaching the 
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language was repeatedly cast on Esperanto education in schools. On July 
23, 1937, e.g. the VKM sent a confidential decree to all school district 
principals and the presidents of secondary school teacher training 
institutes to inform the competent police authorities about the Esperanto-
language letters coming from Russia from the students of the secondary 
and secondary schools under their management (Balogh & Szabolcs, 
1963). József R. Földes, an article writer for Korunk, in a 1937 holiday 
article, listed several factors that could have hindered the introduction of 
artificial language teaching in schools. Among them, he named 
nationalism the first; second, he mentioned linguists' indifference towards 
Esperanto; third, he pointed to the social ignorance surrounding the 
artificial language (Földes, 1937). In the meantime, the issue of teaching 
Esperanto in schools became more and more frequent at international 
meetings: this was the main topic at the 29th Esperanto World Congress in 
Warsaw in 1937. The motto of the Warsaw Congress was: "Esperanton en 
la schoulden!" (Esperanto for schools!)  
 Imre Baranyai a Népszava Sept. (1939). In its 17th issue, it gave a status 
report on how Esperanto teaching in schools has gained ground in various 
European countries and some non-European countries. The data he 
provided led to the conclusion that in each country, there was no direct 
correlation between the strength of the Esperanto movement and the 
possibilities of teaching the language in schools. For example, Esperantism 
was powerful in Sweden and the other Northern European states at that 
time, but the presence of the language in schools in these countries was 
quite limited. However, a similar example of this statement can be found 
in contemporary Hungary, where the Esperanto movement flourished, but 
the doors of the schools were difficult to open to Zamenhof's language. 
According to Baranyai's data, in 1938, Esperanto was taught in about 100 
schools in 17 states on three continents. According to the ranking 
published in the article, England, France, and the Netherlands were at the 
forefront of providing artificial language education in schools, as in the 
year examined, students had the opportunity to learn Esperanto in 31 
English, 21 French and 12 Dutch schools. Hungary, with the three schools 
mentioned in the article, occupies a reasonably modest place in this 
ranking. Baranyai has already floated a bold and somewhat utopian idea in 
his writing: "But the full transfer of the language into public use would 
mean if Esperanto was already taught as a compulsory subject in 
elementary schools everywhere in the world." (Baranyai, 1939:15).  
 1939 was the year when Gyula Baghy, a prominent representative of the 
Hungarian Esperanto movement, saw that the time had come for the 
Esperanto language to take its rightful place in domestic school education. 
In one of his articles, in which he urges the government to take more 
decisive measures to promote the cause of Esperanto education in schools, 
he states that the teaching of the artificial language, which has become 
known as the language of hope, should not be treated as a political issue. 
He believed that the teaching of Esperanto would be justified by the fact 
that we live as a small nation in the world. Baghy went further than the 
repeated requests and meagre results of previous years: he spoke directly 
in favour of teaching Esperanto as a compulsory subject in schools. What 
Baranyai only mentioned as a pious and naive wish, Baghy had already 
firmly demanded. He presented his idea in the following context: "We, 
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Hungarians and Esperantists of all small nations, feel that the twelfth 
hour is approaching. That is why we have been advocating for years that 
Esperanto be taught in our schools as an optional language. In response 
to the parliamentary speeches given on this subject, the official factors 
repeatedly promised that the case would be studied. Today, to be honest, 
we are afraid that they will not have time to study if today's historical 
process takes a stronger pace. […] That is why we always and today 
strongly disapprove of the compulsory teaching of any foreign national 
language. Therefore we would consider it necessary to teach the neutral 
Esperanto in our schools” (Baghy, 1939:8).  
 Also, in 1939, the XIII. At the National Hungarian Esperanto Congress, 
the Hungarian Esperanto teachers decided to take a brave step. They have 
accepted the proposal of teacher Alfonz Pechan, so they are asking the 
ministry to grant experimental authorisation for teaching Esperanto in 
schools and training Esperanto language teachers. The following reason 
supported the proposal: "As today the Hungarian post office, radio, 
tourist office - which was separately represented at the congress -, 
international fairs and other institutions use Esperanto officially, the 
need for regular school education and appropriate teacher training is 
needed." The proposal was also sent to the various teachers' associations 
and individual school inspectorates for study.  
 Not all teachers' associations and school administrators welcomed the 
bold aspirations of the domestic Esperanto teachers. For example, 
Protestant churches have refrained from teaching the international 
auxiliary language in secondary schools. The Lutheran Church refused to 
allow Esperanto education in its schools. In the minutes of the general 
assembly of evangelicals in November 1940, the following is stated in this 
regard: "Based on the proposal of the universal education committee, 
regarding the petition of the Hungarian Esperanto Association, the general 
assembly states that it does not consider it desirable to order the teaching 
of the Esperanto language in our schools." In the meantime, church 
schools were also affected by the stimulating effect of teaching Esperanto 
from another side. The Keresztyén Esperantist League embraced the cause 
of Esperanto education in schools, and no less a person in our country 
supported this movement than Bishop László Ravasz. He presented it to 
the presidency of the Universal Convention 5122/1940. s. under the 
League's call, according to which it would be necessary to learn Esperanto 
primarily for those who have difficulty learning another language. 
Although Bishop Ravasz supported the League's proposal in vain, the 
convention refrained from the initiative, and the controversial domestic 
perception of the Esperanto language and movement at the time obviously 
contributed strongly to this. In the minutes, of course, another reason was 
given as an explanation for the rejection. The argument stated there is the 
following: "On the proposal of the universal education committee, the 
universal convention declares that, because of the overload that 
endangers the work of secondary schools, a large number of 
extraordinary subjects, and the overload of association life, it does not 
wish to teach the Esperanto language as an extraordinary subject, 
although for his part, he approves of the association's objective to the 
greatest extent" (A Magyarországi…, 1941). 
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The stages of the road leading to the improvement of the school 
situation of Esperanto after the Second World War 
 
The period between 1946 and 1948 could be called the age of hope and 
temporary flourishing in terms of the legitimacy of Esperanto in schools. 
The relatively freer atmosphere and democratic and pluralistic education 
policy of the coalition period gave rise to new hopes in the supporters of 
Esperanto. They believed that the time was ripe for Esperanto to attract 
language learners outside the official education system, in the courses of 
various associations and organisations, and within the walls of schools. 
There were also many friends of the artificial language in the parliament. 
On June 3, 1946, under the chairmanship of State Secretary Ferenc 
Vasady-Kovács, held a survey in the office of the president of the 
parliament regarding the teaching of Esperanto in schools. In this survey, 
the participants unanimously supported Mózes Rubinyi's proposal, the 
essence of which was to introduce Esperanto as an experiment in some 
capital and rural schools from the 1946/47 academic year (Ankét…, 1946). 
 In the beginning, the educational administration proved to be very 
cautious and restrained in supporting the cause of Esperanto. This was 
also shown by the results of the small farmer representative István 
Csurgai's attempt. On August 28, 1946, Csurgai addressed an 
interpellation in the parliament to the Minister of Religion and Public 
Education for the optional teaching of the Esperanto language in schools. 
He believed that Esperanto could also play an important role in the 
radically transforming and democratising school system. He presented his 
question to the minister, divided into nine sub-points. He was primarily 
interested in whether the minister was willing to include Esperanto as an 
optional subject in the lesson plan of the recently established primary 
school. On the other hand, he also asked whether the education 
management would be willing to ensure that Esperanto courses are 
established in teacher and teacher training institutes so that a sufficient 
number of teachers can be trained to teach the language. Thirdly, he also 
wanted to find out whether the minister could imagine Esperanto as a 
foreign language to be taught in the newly created schools for workers 
since it would be attractive even to the busy students of these schools due 
to its ease. Minister Dezső Keresztury gave a negative answer to this 
interpellation, but he did not stand in the way of the Esperanto-friendly 
initiatives of individual schools and higher education institutions (Szenes, 
1982). This was proven, among other things, by the fact that the three rural 
universities could also employ Esperanto lecturers during this period. At 
its meeting on January 30, 1946, the council of the University of Pécs 
discussed the establishment of an Esperanto lectureship, and after its 
creation, in the fall of 1946, dr. Canon Gyula Lajos was commissioned as a 
proofreader to teach the language. At the University of Debrecen, on July 
31, 1946, dr. Károlyt Mezei as Esperanto lecturer. Ernő Farkas, a high 
school teacher specialising in German and French, was appointed 
Esperanto lecturer at the University of Szeged in January 1947. 
 In 1946, Esperanto education was started in several teacher training 
schools. These institutes expected that in the second half of the 40s, there 
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would be a real demand for teachers who knew Esperanto in the eighth-
grade elementary school. József Rieth, who was a student at the teacher 
training institute in Esztergom in 1946-47, recalled Esperanto's presence 
at school in the early days of his life like this: "In 1946, Lajos Kökény and 
Pál Balkányi gave a lecture at the Teacher Training Institute. They said 
that it is expected that the teaching of Esperanto will be introduced at 
school and that we will be the first teachers who will be able to teach the 
language regularly. I signed up for the initial Esperanto course […]. János 
Bán taught us for one semester. In civilian life ran a speed and typing 
school. The group started difficultly, and our teachers made a huge 
counter-propaganda. Only a couple of us took the optional lessons, and we 
progressed slowly, because my peers learned little and with difficulty. […] 
My semester result was outstanding. I enjoyed and loved the language. 
When I already knew the language to some extent, in 1946, I sent a letter 
of thanks in Esperanto to our benefactors in Norway, from whom we had 
already received several aid packages. It wasn't easy to translate. The 
teaching faculty did not allow the continuation of the Esperanto course for 
the academic year 1947-48. Bándé wrote a letter on October 10, 1947, 
about the tasks. Based on this, I started attending the course of the 
Esperanto group at the Nyugati railway station" (Rieth, 2013). Rieth also 
describes that at the beginning of the year, only two of the group that 
started with 6-8 people remained by the end of the year. János Bán taught 
similarly small groups at Budapest's state teacher training school. In the 
academic year 1946/47, the enthusiastic teacher taught Esperanto in two 
classes of the Buda secondary school, the second-year lyceum and the 
fourth-year teacher training class, for 2 hours a week. At the end of the 
year, 4 people in the second-year group and 7 people in the fourth-year 
group received a grade in this subject. The notice of the teacher training 
school published for the 1946/47 school year also states that the 
extraordinary subject started with more students. However, six students 
dropped out of the course during the year "due to the will of their 
parents", and one student was removed from the list due to missing 
classes. (Szabó, 1947).  
 A short report published in the Köznevelés in the fall of 1947 shows the 
strengthening of the same tendency: preparations were being made in the 
capital for introducing Esperanto in schools, and as a first step, they tried 
to teach the language to a sufficient number of teachers. The laconic news 
was as follows: "To introduce Esperanto as an extraordinary subject, the 
capital wants to ensure the training of appropriate Esperanto 
instructors." By decree of deputy mayor Péter Bechtler, two beginners and 
one advanced Esperanto course were set up for teachers in the capital 
within the Institute of Educational Sciences framework. Lajos Kökény 
teacher at Népszava March 1947. In the 15th issue, he informs the readers 
in an enthusiastic and hopeful article that in the future, there will be a 
positive change in the status of Esperanto: it will enter Hungarian schools. 
Although his hopes were somewhat exaggerated, the signs pointed to the 
perception of Esperanto became more positive in the ranks of the official 
education management. A few minor achievements and progress rightly 
encouraged him to dream boldly about the inclusion of Esperanto in 
school teaching. His dream was fueled by the decree of the Minister of 
Trade Sándor Rónai, according to which Esperanto was introduced as an 
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extraordinary subject in commercial secondary schools. He also knew 
there were plans to include Esperanto among the particular elementary 
school subjects.  
 They were also filled with confidence by the gestures made by the 
leaders of the capital's education affairs towards the Esperanto movement. 
He wrote about them: "The capital itself - as Dr Councilor Ferenc 
Szoboszlay told the delegation of the Esperanto association that he wants 
to be at the forefront of Esperanto education and will do everything 
possible to ensure that the capital trains as many teachers as possible to 
teach Esperanto. […] Currently, Esperanto is taught in nine schools and 
based on the measures being prepared, it can be said with almost 
complete certainty that from September 1947, Esperanto will be taught in 
at least 40-50 schools" (Kökény, 1947:4).  
 The breakthrough happened at the beginning of 1948: VKM 
40583/1948 was published. s. the decree, which lists grades V-VIII of the 
primary school. Extraordinary subjects that can be taught in his classes, 
and Esperanto is among them. The domestic Esperantists were happy 
about this, but they wanted to channel Esperanto education into a wider 
field. They turned to the parliamentarians, who jointly wrote a petition to 
Gyula Ortutay. In this submission, the representatives expressed their 
wish for the Esperanto language to be taught not only in elementary 
schools and commercial high schools but in all types of Hungarian schools 
and at all levels. As a minimum solution, they requested education as an 
extraordinary subject. The proposal was signed by 35 communists, 24 
social democrats, 23 pro-small farmers, 15 pro-peasants and seven 
opposition representatives (Országgyűlési…, 1948). 
 While the politicians were trying to expand Esperanto school education, 
there was still no more significant demand for Esperanto education in the 
parents' society. During a national survey in 1948, in which parents of 
elementary school children were asked which foreign language they would 
make teaching compulsory in primary education, only approx. Every 
twentieth parents voted for Esperanto (Levendel, 1985).  
 From 1949, difficult years followed in the history of domestic 
Esperantism. Although Rákosi did not ban the Esperanto movement, he 
did everything to make it weightless and insignificant. Since the state 
authorities saw the Esperanto movement as a hotbed of "bourgeois 
cosmopolitanism" and as an enemy to be watched, they took away all 
opportunities from the lovers and users of the language one after the other. 
Oct. 1949 On the 2nd, the Esperanto-language broadcasts of Hungarian 
Radio were discontinued. On April 6, 1950, at the committee meeting of 
the Hungarian Esperanto Society, it was voted (apparently due to external 
solid pressure) that the Esperanto Society temporarily suspend its 
activities (Mészáros, 1987).  
 In 1955, the active activity of the Esperanto movement was able to start 
again in Hungary, and from then on, domestic Esperantism experienced a 
dynamic development until the beginning of the 80s. The first significant 
milestone in this development was the ministerial decree of 1963. With 
Decree 25386/1963, the Minister of Culture permitted Esperanto to be 
taught as part of a course in primary schools and as an optional subject in 
secondary schools. However, in order to make the possibility provided in 
the decree a reality, qualified teachers were first needed. At the end of the 
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1960s, the training of teachers teaching Esperanto also began: three 
teacher training institutes and ELTE took care of the teachers and teaching 
staff needed to teach the language. The first Esperanto particular college 
started in 1967 at the teacher training school in Esztergom, the completion 
of which entitled the teachers to teach the language from the 3rd to the 8th 
grade. This example was followed in 1973 by teacher training in 
Szombathely and Sárospatak. Unfortunately, at the end of the 1970s, the 
Esperanto vocational college training, which had been enthusiastically 
started, withered away in all three teacher training schools. At the ELTE 
Faculty of Arts, teacher training in Esperanto began in 1966. It could be 
taken as a "C" major.  
 At the end of the 1970s, the introduction of the high school faculty 
system could have given a new impetus to Esperanto education, but it did 
not fulfil the hopes attached to it either. 124/1978 ordering the 
introduction of new curricula. s. In 1978/79, experimental curricula were 
prepared in the OPI in the spirit of ministerial instruction. The new 
curriculum for the optional teaching of Esperanto was also prepared, and 
István Szerdahelyi wrote the experimental high school Esperanto 
textbooks, with the help of which the authorised teachers could teach the 
language. The Minister of Education 22011/1978. s. decree accordingly 
allowed the study of Esperanto as a third language (optional subject) in 
secondary schools. Despite the progress that can be seen as a victory for 
the cause of Esperanto, from the beginning of the 1980s, there was a 
decrease in the number of people learning Esperanto in schools and, in 
general, interest in the language. In 1981, one of the rural newspapers 
reported this: "In Hungary, during the educational reform, the framework 
for teaching Esperanto in schools was regulated. Despite this, a decrease 
can be observed when examining the statistical data of those participating 
in language education at school. The Education Committee of the 
Hungarian Esperanto Association is investigating the reasons." (In the 
academic year 1980/81, 1,589 elementary school and 154 high school 
students studied Esperanto in school in Hungary.) 
 The activists fighting to introduce the Esperanto language in schools in 
Hungary usually supported the need for the language to become popular in 
schools with three critical arguments. From the end of the 1950s, the 
educational value of Esperanto was mostly emphasised. Of course, such 
aspects of the Esperanto language could not be emphasised during the 
Horthy era. They had to be kept silent, so at that time, arguments 
supporting teaching the language in schools were based on the didactic 
value of Esperanto. At that time, József Mihalik and other committed 
Esperanto teachers drew the attention of educational leaders and teachers 
to the fact that the crystal clear grammatical logic of Esperanto develops 
linguistic thinking, affects the more conscious use of the mother tongue 
and facilitates the learning of other foreign languages. The third argument 
was the role of language in cross-border communication: in the 1930s, this 
primarily meant correspondence with Western students, and from the end 
of the 1950s, contact with Esperanto youth from the countries of the 
socialist bloc. The history of teaching the Esperanto language in Hungary 
is instructive because it reveals how little it was possible to integrate an 
artificial language that was basically (for the most part and with 
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tremendous success) outside the school system and started from 
movement frameworks into the range of school subjects.  
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