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Abstract: A political-economic system change took place in Hungary in 

1989/90, which change also brought new ideas to the pedagogy. This had 
intellectual antecedents, however, for its practical realization, the 

dissolution of the socialist school system, the temporary "ex lex" state, 
which allowed reform pedagogic schools to enter. In my study, I examine 

the health pedagogic principles and practice of two schools of thought, 
which, despite their practicality, modernity, and capacity for renewal, 

have not spread in Hungary, even though they would have a place in the 
Hungarian institutional system in terms of health awareness. The 

technical literature reflects the spirit of the optimistic 1990s even in the 
publications that appeared in the 2000s. 
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Introduction to Montessori pedagogy 
 
In this study, we examine whether the educational principles of 
Montessori and Freinet, as well as the elements of their efforts to lead a 
constructive life that can be linked to a healthy lifestyle, can hold their 
place in today's practice. In Western Europe, the three most popular 
reform pedagogical trends are Waldorf, Montessori and Freinet pedagogy 
(Hellmich & Teigeler, 1999; Jendza & Grzanka, 2020). In Hungary, the 
Waldorf schools form a more significant network, we can present one or 
two experiments apart from the other two. Of course, it can be said that 
the Hungarian kindergarten system follows Montessori pedagogy, and 
therefore there is no need to create separate Montessori institutions, but 
this also means that there are hardly any Montessori-type schooling 
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opportunities for children who leave Montessori-style kindergartens. The 
spread of Freinet-type pedagogy may have been significantly hindered by 
the fact that Freinet himself was a communist, and thus in Hungary, which 
had just been freed from the socialist/communist system, it would hardly 
have been possible to acquire students or win over parents.  
 The Montessori Method group (Montessori, 1964) we can cite two old 
examples of its application in Hungary: one experiment took place during 
Montessori's lifetime in Hungary (Erzsébet Burchard Bélaváry's 
kindergarten and school served as the base for domestic Montessori 
courses between 1936 and 1941), and the other is a practice carried outin 
Montessori institutions that are still alive and functioning today. 
 In the institution of Erzsébet Burchard Bélaváry (her first initiative 
opened its doors in 1927, and the number of all Montessori children's 
employers was close to thirty on the eve of the Second World War), the 
work was carried out in the spirit and character of the concept of freedom 
as interpreted by Montessori: freedom lasts if it doesn't bother others. It 
became obvious to external observers that self-service is the real work, 
nature observations, independent knowledge acquisition, playing with 
letters and numbers, as well as the so-called quiet lessons ensure a joyful, 
serene, and calm life for kindergarten students. 
 Montessori's educational principles had a fertilizing effect, partly for 
pedagogical literature and partly for everyday practice. Their role is not 
only to respect children's personality, to appreciate and support children's 
activity, to gain independent experience, to think, to be creative, to observe 
reality, to be independent, to work, to be helpful, but also to encourage 
children's institutions to be more suitable for leading a healthier lifestyle. 
 Montessori herself said this about early childhood development when 
she visited Budapest for the first time: "I didn't start from abstract 
questions, but a lot of work and long experiments led me to the basic 
principles of my educational method. At first, I only dealt with mentally 
retarded children. I researched what hinders them in their development, 
how these hindering causes could be eliminated; gradually, I could 
almost say, imperceptibly, I reached the healthy child. Over time, I 
became more and more convinced that even these healthy children were 
stunted, not what they should be. The environment in which they live, the 
laws that are imposed on them, are foreign to their little spiritual 
world..." (Földes, 1971:50). The effort to create a healthy lifestyle is part of 
his pedagogical system. 
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Education for a healthy lifestyle in Freinet pedagogy 
 
In recent years - after many good initiatives - it seems that one or another 
reform pedagogic trend has been pushed into the background. Among 
these is Freinet's pedagogical system (Freinet, 1975), which in the 1990s 
was primarily incorporated into the system of developmental activities in 
kindergartens (Kissné Zsámboki, 2015), but since then it has been almost 
entirely absent from primary and secondary school practice. Below, we 
have extracted elements related to a healthy lifestyle from the results of 
this extremely rich and diverse pedagogy. 
 The effectiveness of education for a healthy lifestyle, the person's health, 
carrying capacity and endurance determine the overall well-being of an 
adult, their existential position, their value measured from a social point of 
view, the acceptance of their personality - the success of their life path. 
 That is why it is extremely important to create the conditions for a 
healthy lifestyle, starting from early childhood. Although some thinkers 
recognized the importance and importance of this quite early on, its mass 
application in schools could only take place much later. The reform 
pedagogic movements of the turn of the century used a versatile practice 
system to prepare for a healthy lifestyle in today's sense, but at that time it 
could only become the property of a narrow, privileged elite or a smaller 
group of more fortunate children. At the same time, the new spirit of 
reform pedagogies later permeates and fertilizes the institutional system of 
public schooling. 
 However, education for a healthy lifestyle is not limited to a single 
subject or field of education but permeates the entire educational process. 
Above all, it includes the creation of a good school and educational 
atmosphere. A child feels good in a creative, familiar, pleasant, free 
environment, and this has a decisive influence not only on his 
performance, but also on his attitude to problem solving and work. A calm, 
balanced atmosphere is not only a necessary condition for progress, but 
also an important guarantee of health preservation. 
 It is very important to develop proper hygiene knowledge and related 
habits from early childhood. For a long time, they did not pay attention to 
this area out of a kind of hypocrisy, but in connection with the spread of 
the most basic hygiene habits on a mass scale, the average age began to 
rise rapidly. The child must be taught to keep and care for his own body 
and environment so that he can live a hopefully longer life in a healthy 
environment - at the same time with fewer drugs and medical 
interventions. 
 However, the latter also includes satisfying the need for exercise in an 
adequate way, organizing physical training and sports activities tailored to 
the body, individuality, and personality. This should not be interpreted 
only in the subject concept of "physical education", but in a much broader, 
more complete way: it includes all walks, excursions, free movement, but 
also "directed" physical exercises. A developing and strengthening child 
needs all kinds of variations and forms of movement. Emphasis is placed 
on appropriate, individualized types and proportions of various forms of 
activity. 
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 It would be a mistake to ignore the lifestyle of the narrower family and 
the wider environment. The multifaceted educational influences only 
achieve the desired goal and result if the child's social environment and the 
lifestyle of the family are in harmony with these influences, if they 
positively strengthen the child's developing personality, and if they 
influence it in a favourable direction with their behaviour and feedback. 
 All these components appear and develop in different ways, with 
varying importance, but in a revolutionary new way compared to the 
previous ones, in the reform pedagogical trends of the turn of the century. 
Without the influence of the reform pedagogy movement, education for a 
healthy lifestyle could not occupy such a prominent role and importance in 
the life of todays and future schools, as it should actually play. 

 
Health education in the Montessori curriculum 
 
The general framework curriculum of primary Montessori education 
(hereinafter: Montessori framework curriculum) was originally published 
in Amsterdam in 1985. Looking at its headlines and chapter titles, it seems 
as if it does not deal with health education issues at all, however, reading 
"between the lines", some elements leading to the development of the 
needs of a healthy lifestyle emerge before us. 
 In the past decades, there have been significant changes in the 
development of the conditions for a healthy lifestyle; thus, for example, 
hygiene or the need for exercise have become generally accepted norms, 
everyday natural habits. Almost all of today's educational institutions place 
great emphasis on creating a good school atmosphere and traditions. The 
family's lifestyle and way of life, and its effects from the point of view of the 
child's healthy development, have once again become a triviality. At the 
same time, social progress also brought new needs. Accordingly, the 
Montessori framework curriculum is no longer so much about basic 
hygiene, etc. it uses adequate methods to create conditions, but puts 
development tools at the service of active knowledge acquisition. In other 
words, learning is the focus here, and development methods serve as tools 
to achieve this goal. 
 The Montessori framework curriculum deals in depth with only one 
important sub-field from the point of view of a healthy lifestyle, the 
satisfaction of the need for exercise. In the introduction to his chapter on 
movement, he highlights the importance of movement coordination and 
highlights skilful and confident movement. Thinking develops together 
with movement: spatial orientation, for example, only develops if it can 
build on movement experiences. In the case of well-developed movement, 
the possibility of self-improvement also increases, and on the other hand: 
growing self-confidence once again has a stimulating effect on movement. 
The development of the sphere of movement is not only aimed at the 
improvement of the individual but is much more general since movement 
is one of the pillars of community and social life: it is simply an 
indispensable tool for interacting with other people and the environment. 
Therefore, it is an indispensable necessity for both constructive living and 
individual self-assertion, the development and improvement of which 
takes place through practice and experience. 
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 The other relevant paragraphs of the document deal with the process of 
movement development, and within this framework, the tasks that 
children must apply at a skill level quite early on are set out. They deal 
with gross and fine movements, the role of hands and feet, and movement 
coordination. 
 Children can primarily exercise their need for exercise in the following 
main forms of exercise: in the basic activities of everyday life, in taking 
care of themselves, in performing household tasks and chores (e.g., setting 
the table, washing dishes, cleaning), in taking care of plants and animals, 
in activities that require manual dexterity, in transportation, rhythmic 
movement and gymnastics. 
 During movement development and the development of movement 
coordination, they strive to ensure that the activities carried out have a 
practical, real, practical purpose - i.e., they are connected to some area of 
everyday life. However, the goal to be achieved is not only the satisfaction 
of the need for movement, the need for movement, but also the so-called 
state of perfect immobility. practicing with silence lessons, i.e., the 
dynamic unity of the states of movement and immobility. All these 
obviously make an essential contribution to the healthy physical and 
mental development of the personality, and thus to the individual's 
successful and constructive way of life. 
 The relationship with the parents and the cooperation with the families 
are also of prime importance in the development of the conditions of 
education for a healthy lifestyle. It is especially timely to emphasize this, 
since schools and families should take joint action against the following 
serious health-damaging factors: irregular lifestyle, irregular and generally 
cold diet, disorganized rest, smoking, alcohol, drugs, lack of exercise, 
spending too much time in front of the television screen, few personal, 
informal, free conversations etc. at home. All of these must be paid 
attention to, and a positive remedy and antidote must be found with an 
emphasized and special cooperation. 

 
Fundamentals of Freinet's healthy lifestyle education 
pedagogy 
 
Freinet's teaching unfolds most of all where they do not treat his views as 
rigid dogmas, but act creatively, freely, in accordance with his spirit, and 
freely shape their educational system. This is no different in all areas of 
healthy lifestyle education. 
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 Before scrutinizing all the motifs found in Freinet's pedagogy, which are 
necessary for the development of education for a healthy lifestyle, it is 
unthinkable not to mention Freinet's pedagogical principles, at least some 
of their points (Freinet, 1994b): 

 Children's behaviour at school depends on their physiological, 
organic and structural condition. 

 No one likes to submit, to passively obey an external force... 
 No one likes being forced to do certain types of work… 
 Everyone likes to be able to choose their own work… 
 Every human being needs success. Failure shuts down and destroys 

strength and enthusiasm. 
 It is possible to educate only in the spirit of dignity. Respecting the 

personality of the children - as well as the educators - is one of the 
primary conditions for the renewal of the school. 

 ...optimistic belief in life. 
 
 The other statement of Freinet's principles, the "Charter of the Basic 
Rights and Needs of Children" also coincides with the above - I am quoting 
some of the relevant passages of encouraging and educating a healthy 
lifestyle, which can also be classified here (Freinet, 1994a): 
 

 The child needs a balanced diet. 
 The child needs to live and rest according to his own rhythm. 
 The child needs to be aware of all the possibilities of his body. 
 A young child needs to have a relationship with both father and 

mother. 
 The child needs emotional security. 
 The child needs trust. 
 The child has the right to dignity. 
 Every child has the right to reach the maximum of his potential, he 

has the right to joy. 
 The child needs success. 
 The child has the right to a minimum space. 
 The child needs contact with the living world. 

 
 The statements highlighted during the above show that although 
Freinet's pedagogic system does not mention the system of needs of a 
"healthy lifestyle", his theory still contains many aspects that affect the 
development and development of a healthy lifestyle. 
 Both the pedagogical principles and the charter primarily refer to 
children's rights, and thus lay down rather basic principles. At the same 
time, we also see that the development and maintenance of health can 
primarily be achieved through a good atmosphere and the appropriate 
feeling of well-being that develops as a result, but going further, a balanced 
family background and a suitable movement culture are also very 
important for the child. 
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The atmosphere at Montessori 
 
The question of children's freedom occupies a prominent place and role in 
the pedagogy of Montessori and her followers. Obviously, the joint 
application of humanism, child-centeredness, and self-activity (Kurucz, 
1991:338) has a beneficial effect on the development of an institutional 
atmosphere with a creative spirit, which has a favourable effect on the 
child's development, well-being, the development of his needs system, the 
satisfaction of his needs, and ultimately his health. 
 It stems from respect for children's freedom that they should be helped 
to learn about the world in which they live. As a result, it is extremely 
important to adequately create the environment surrounding the child, 
where he can act and move freely, since "the more perfect the 
environment, the less intervention is needed on the part of the adult" 
(Montessori, 1995:83). In an environment suitable for him, the child is 
satisfied, happy, finds and invents himself; you don't need special 
encouragement, because you will find the most useful tools for yourself, 
the objects on which you can practice, develop, and perfect yourself, your 
hands, your feet, and your sense of balance. You must let it be 
manipulated, grasp everything, feel it, try it out within the appropriate 
framework. It goes without saying that it is the adult's responsibility not to 
put anything near the child that could be dangerous or harmful for him. 
 When designing the environment of the kindergarten and the school, 
especially the former, try to use child-friendly furniture and furnishings. 
Making furniture adapted to the child's body size and proportions is very 
useful for preparing useful children's activities and work. 
 The traditional, old-style, tall, closed, dark-coloured wardrobe must be 
replaced by a low, bright, open shelving system, or by occupational tools 
kept in places accessible to children. The doorbell, the coat rack, and the 
child's wash basin, bucket, pitcher, and household items of the appropriate 
size are placed in a low place (for example, Balázsné Méhes, 1978:364). 
 These important realizations later permeated the entire way of seeing 
and thinking in kindergarten pedagogy, and contributed to the fact that, 
after a few decades, most preschool children can work in "kindergartens" 
in similarly imagined, dreamlike environments and among furnishings. 
However, the furniture alone is not enough to create an optimal feeling of 
well-being, since without properly prepared, empathic, and cheerful 
teachers and kindergarten teachers, it is also unthinkable to create a good 
atmosphere and atmosphere. 
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The environment and atmosphere at Freinet 
 
For Freinet, the most important aspect is to create an environment in 
which the student feels comfortable, where he can freely develop and 
develop his abilities, ultimately himself, his entire personality. In the right 
environment and by applying the right techniques, it becomes possible for 
the developing organism to develop harmoniously and healthily. 
 The basic guarantee of a child's mental health development is if the 
educators carry out their activities in a child-centred approach: they 
consider age characteristics, personal individuality, freedom, and 
recognize the rights of the growing child. In addition, the ability to act, 
activity, self-activity, creative ability, and creativity must be developed. At 
the same time, self-realization must be free of coercion. You must pay 
attention to nature and the natural because free self-development can only 
be created and realized in a natural environment. For all this, it is 
necessary to provide a rich, lively, inspired, inclusive and open educational 
environment for the developing child. In such a natural environment, your 
physical, mental, and spiritual abilities develop the most. They are 
complemented by the satisfaction of emotional needs - without which only 
a very limited amount of interest and movement would be possible. 
Individual differences and shifts must be considered, as this is also part of 
respecting children's freedom and self-development. 
 In a suitable environment, with the help of the hand, language and 
imagination, a healthy personality unfolds in the form of experimental 
groping work and play, free self-expression and free creation in the motor-
manual, intellectual and artistic fields. All this is realized in a diversely 
selected system of activities, independently or collaboratively, for the 
totality of which the teacher is ultimately responsible. Every child is a 
unique and rich being, you carry within yourself all possible germs of self-
realization. Nevertheless, his life depends on the environment that 
surrounds him, on the opportunities to create connections. 
 Freinet's pedagogy is joy- and success-oriented, which is what both 
kindergarten and schoolwork is based on. It is essential to realize that the 
student's performance will be much better in the long run if he acquires 
knowledge in a satisfied, balanced, and happy environment, as if his life 
were just a joyless seeding. But, even if his performance is not better, from 
the point of view of his healthy development and physical and mental well-
being, it is in every way more beneficial if an environment is created for 
him in which he can move at home. 
 In the spirit of Freinet, kindergarten teachers developed a set of criteria 
(Kovács, Karczewicz & Miehle, 1993:92-93) for observing individual 
development. In this, the family background and the social environment 
take a significant place, as the examination of the basic environment that 
basically determines the child's well-being. It is remarkable how well the 
children in many educational and educational institutions motivated by 
reform pedagogy clearly feel excellent, and how much these kindergartens 
and schools give to make their students feel good within their walls (Szücs, 
1968; Zsámboki, Eperjesy, 1991; Galambos, Horváth, Prokolábné, 1990). 
 It is desirable that the educational institution is spacious and well-lit 
with natural light. Where this is not possible, greater emphasis should be 
placed on homeliness. Hygiene, cleanliness, and regular cleaning must be 
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ensured everywhere. It is a good method if the children do the tidying and 
cleaning themselves, or at least they help in it. In this way, they acquire the 
way of thinking quite early on, which will later help them to develop their 
correct way of life. It is therefore a correct method if, thanks to the 
cooperation of the school and the parent, the child can keep the home 
completely tidy and clean, and if this fastidiousness becomes a basic need 
at school and elsewhere. It is desirable that this need develops as early as 
possible and that it becomes natural internally as soon as possible. 

 
Issues of health promotion at Montessori 
 
With Montessori's tools, he primarily wanted to make the functioning of 
the senses as differentiated as possible. The children act spontaneously, 
motivated by the "demanding" nature of the tools. In the meantime, not 
only their colour perception, tactile sense, and hearing develop delicately, 
but also their thinking develops through constant action and movement. It 
creates an environment for children that promotes the development of 
their skills, the development of their abilities, the knowledge of the basic 
elements of the surrounding reality and their connections, and finally the 
acquisition of writing and reading. All this only occurs because of proper, 
healthy development; abnormal development must be corrected with 
adequate tools and methods. 
 The child's behaviour also changes in this environment: they move and 
are active in a calm, cheerful and disciplined manner. They have serious 
chances that movement will become a natural need during their everyday, 
joyful activities; because of the joy and rewarding nature of this, they will 
later retain their mobility and love of exercise, which will be one of the 
main pillars and pledges of a healthy lifestyle throughout their lives. 
 Material development tools and toys are excellent for developing, 
maintaining, and preserving childhood health. In the beginning, 
deformities may develop due to the weakness and laxity of the bones; this 
can later be strengthened, completed, and deepened by bad posture, 
incorrect walking, various somatic and partially psychosomatic diseases, 
and bad habits. In addition to the physical symptoms, the resulting 
malaise, feelings of inferiority, and anxiety due to reduced abilities become 
the first causes of many psychological disorders, which slowly exert their 
destructive and destructive effects, mostly in the life of an adult. In order 
to cure children who became ill in this way, many occupations and 
professions were later developed, for example, special education teacher, 
speech therapist, school physiotherapist, etc. 
 However, it is desirable that children can develop the appropriate 
developmental steps through free movement activities in such a way that 
they do not have to resort to various therapeutic interventions. The various 
sensations, moving, tactile, etc. tools that provide experiences develop the 
child's entire personality. The development of the whole personality is an 
important requirement since healthy development is a prerequisite for all 
further and all other learning. The lack of development of the senses does 
not only indicate illness or failure, but later in school, it sets the student 
back in learning, standing, and relationships with peers, which together 
can undermine his health on a psychological basis. The lack of early 
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development can thus become one of the foundations of later serious 
health-damaging mechanisms. 
 This developmental pedagogy has its place and role not only in the case 
of healthy children, or only in the case of children with retarded 
development or, in more severe cases, intellectually disabled children, but 
equally for all of them, since the goal is the same: as far as possible, full-
fledged, capable of self-sufficiency and self-development, healthy, society 
educating people that is useful for them, but also appropriate as 
individuals. 

 
Naturalness as the basis of pedagogy at Freinet 
 
It is beneficial for all people, in order to lead a successful life, if they are 
brought up in a close-to-life and close-to-nature spirit from an early age. 
This idea comes from the realization that everyone "lives together with 
their immediate environment, experiences the world around them. This 
means that he must be provided with conditions where he can process his 
experiences" (Kovács, Karczewicz & Miehle, 1993:32). The various 
influences should not be ignored but should be incorporated into the 
educational work. 
 Man is a social being - as a result, rules shape, influence and modify his 
life. Establishing and enforcing an awareness of the rules protects against 
the negative consequences of deviant behaviour and the use of forms of 
behaviour unacceptable to society, as well as the destructive effects of the 
personality and the community. 
 In this case, two methods - if you like: "technique" - make the 
implementation and development of a healthy lifestyle particularly vivid. 
One is self-expression through movement, which can be musical or stage, 
and the other is a study trip. Of course, neither can be rigidly separated 
from education; we must treat education and upbringing as an organic 
unit. 
 In the area of naturalness, we must also talk about the necessity and 
importance of animal husbandry and animal care. During these activities, 
the child is not just a passive observer, but an active caregiver, which also 
develops his sense of responsibility and sensitivity. In the same way, 
gardening is not just work or a movement for its own sake, rather a mere 
observation of natural conditions, but a creative, creative participation in 
working and shaping the environment. It promotes the maintenance and 
preservation of a healthy lifestyle with its "additional" elements - for 
example, by doing physical work related to the cultivation of the tank 
garden. 
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Free movement at Montessori 
 
Children's free movement is emphasized, which is especially important in 
early childhood. Encouraging movement, using various forms of 
movement, finding personalized and adequate forms of the basic need for 
movement play a key role in the selection of future sports activities and in 
the realization of a healthy adult life. 
 In Montessori educational institutions, there is also a kind of 
educational control, but with Rousseau's inspiration, the focus is mostly on 
the unfolding of the child's free self-development. The child's free 
movement of self-expression and activity is consistent with his physical 
development. Every child should be given the joy of discovery. This can be 
manifested, for example, in the fulfilment of manual freedom. 
 It not only develops the child's dexterity, but also his physical strength, 
if he is surrounded by objects that he can move, lift, and put away. All of 
this has an impact on your mental health, mood, and well-being, as you are 
permeated with the joy of "I can do this". 
 It is very important for children to move and move rhythmically from 
early kindergarten onwards. This can happen to music, to rhythmic 
clapping, walking around a pre-drawn circular or elliptical line, slower, 
then faster, etc. To strengthen themselves in walking - one of the most 
basic forms of movement - the little ones can carry a glass full of water, a 
bell or a lit candle in their hands (Montessori, 1978). 
 It is advisable for the child to be able to freely experience and satisfy his 
need for exercise, because he knows what and how much is good for him. 
Obviously, if he gets tired, he should be allowed to sit down and rest. Over-
regulated and over-strained movement contradicts the principle of 
naturalness, and thus does not contribute to the love of movement, which 
could later become the main depository of health preservation. 
 Restraint and restraint are directly harmful, because "the child wants to 
practice his abilities himself, because practice is what develops him. The 
child e.g., he likes to wash his hands, not for the sake of washing, but 
because he can work, do work, improve himself, because for him the path 
of life consists of overcoming difficulties" (Kurucz, 1995:82). Due to the 
initial clumsiness of the movement, it is accompanied by dissonant noises, 
which, however, should be tolerated by the adult world, because without 
experience and movement experience, the child would never reach fine 
movements and more complex forms of movement. During his 
development, getting to know his body and practicing it, it is harmful to 
interfere with the order of nature: our job is not to artificially prevent his 
development, but rather to promote the development of his natural 
abilities through the means brought to him, to let him experience the joy of 
discovery and movement. The child will discover the world when he 
moves. Movement is the basic tool by which the world "comes to him". If 
the young child loves to move and the experiences of exercising his body 
become his own, then he will probably be happy to run and play sports 
later and will thus be able to lead a healthy lifestyle. 
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 Therefore, the child should be able to move freely and be active already 
in preschool, but at the same time there should be some kind of regularity 
in his life (daily schedule), he should be able to dress and clean himself 
independently, he should be able to serve himself independently, he 
should learn to take care of the plants, animals and objects entrusted to 
him, wash the dishes and wipe up after meals. The adult contributes to this 
by creating an appropriate environment in which fine motor and manual 
skills can develop naturally. 
 In addition to ensuring free movement, it is not to be underestimated 
that it is always ensured (for example, Méhes, 1995:61). It is wrong if 
children must sit motionless for long periods of time in uncomfortable and 
stiff school benches, because it is not only tiring, but also extremely 
unhealthy for the young body that requires constant movement. It also 
doesn't help if they are thoroughly "moved" as part of the subject of the 
physical education lesson. In Montessori's pedagogical system, children 
can move as they wish, according to their needs and preferences, and can 
freely change their position and posture, while they can feel exactly when 
their body and organization need rest. It is harmful if adults try to modify 
all these natural processes according to their ideas, if they tell when to 
move and when to rest. 
 The most important movement problem of young children is 
maintaining balance, which initially requires increased attention. First of 
all, this should be practiced with the little ones. An essential aspect is the 
beauty of movement, the accuracy and expediency of natural movements 
and basic movements. Improvised movement to music is a good form of 
exercise, which creates and achieves a kind of harmony, and at the same 
time ensures a pleasant movement experience and the joy caused by 
movement. 
 Child labour is one of the main arenas of movement. In the meantime, 
he learns how to handle objects accurately and carefully. Your abilities and 
skills are developing. "Handwashing is more attractive if you have to 
remember exactly where the soap is and where to hang the towel" 
(Montessori, 1995:85). His movements will become more and more 
delicate and perfect. The handling of objects and the development of fine 
movements affect your mental state of consciousness. In the meantime, 
you must learn to rationalize your movements to realize your intention 
with the most appropriate and necessary movements for the purpose of the 
action. This is how you achieve beautiful movement, walking, etc. until 
implementation. If you enjoy them, it will probably be easier for you to 
start doing sports and exercising in the fresh air later. In the meantime, 
focus and concentration of attention are excellently facilitated by the so-
called silence exercises: "...exercises can also be used to control 
movement; their common feature is perfect silence... You must not make 
any sound, you must walk quietly so that even the movement of the legs, 
the touch of a hand, a deeper breath can be heard... Listening can be 
classified as perceptual exercises. Exercises related to the analysis and 
coordination of movements can be supplemented with this" (Montessori, 
1995:91). So, the child learns to perceive and feel his own movements, the 
correct body schema is formed, he knows the extent and limits of his body, 
and this helps to develop his correct worldview, to perceive his 
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individuality and personality in an adequate way, and to have a suitable 
outlook on life. 
 The role of fresh air is also a significant factor. The child is imbued with 
love for his natural environment, if he performs his movements, games, 
work and sports in the open air. At the same time, organized play "requires 
the precise use of objects, concentration and full control of movements" 
(Montessori, 1995:95). In everyday life, the advantages of sports and 
games come into play in the perfectly executed use of objects and in the 
focus of attention. The child definitely respects the objects of his 
environment on which he develops his fine movements - if this happens in 
nature, in the open air, then along with the joy of movement, he also learns 
love and respect for nature. 

 
Movement, work, physical education, self-expression 
through movement at Freinet 
 
Wherever possible, it must be solved so that the students can be and play 
in the fresh, open air every day. On the one hand, walking in the fresh air is 
important, but on the other hand, from the point of view of healthy 
development, it is necessary to promote the performance and practice of 
various forms of running and dexterous movements, moving and active 
games. For this, it is indispensable to fall in love with movement, to 
experience the joy of movement. 
 An aspect that should be strongly taken to heart: the examination of 
movement coordination. These include walks, excursions, movements 
initiated by children, exercises for the development of physical abilities in 
the framework of swimming, dance hall and physical education sessions. 
In parallel with these, the teacher also observes the changes, development, 
and enrichment of psychic phenomena. Movement coordination - and, in 
parallel, movement skills - can be greatly improved with various 
movement exercises, such as the so-called map perception with blind 
walking, balance perception, large-motion and fine-motion tasks. 
 Efforts to work also belong to movement activities. Doing some garden 
work, maintaining, and cleaning toys, equipment, tools, cleaning the group 
room or classroom, etc. are excellent for preserving and improving health. 
 Where garden work or daily visits to the playground or park are 
unsolvable for some reason (for example in schools and kindergartens in 
the inner city of a big city), at least regular ventilation of the classroom or 
group room must be ensured. With an open window, you can have some 
simple body movement exercises done, which can also help you experience 
the experience of free self-expression. 
 We discuss the topic of physical education as part of self-expression 
through movement. The most basic goal of physical education is to develop 
a real physical culture and to love movement. Many questions arise during 
the work, which cannot be answered clearly: for example, should 
movement be taught? Or: how to get a real body culture? What is the ratio 
of the movement patterns we are born with and the ones we learn? Can the 
learned elements be learned better in the context of direct teaching or 
individual, experiential learning? 
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 Climbing, turning from belly to back, back to belly, holding and lifting 
the head, for example, do not need to be learned, while many other 
elementary movements do. For the former, only a certain level of 
development of the nervous system and muscles is needed, which you just 
have to wait for during the baby's development. (Of course, in the absence 
or delay of elementary movements, there is a serious reason to suspect a 
serious problem, an irreparable or difficult-to-heel injury.) At the same 
time, even these "spontaneous" forms of movement become safer and 
easier with practice, and thus can be, as it were, "precursors" to more 
complex ones. movements, forms of movement. 
 In preschool age, children's fine motor skills are already quite 
developed: for example, they run well, and they can safely walk up the 
stairs. At the same time, their fine movements are not yet sufficiently 
developed, for example, they still hold a pencil clumsily. They need a lot of 
manipulation. This type of practice will then have a developmental effect 
on the maturation processes of the nervous system, as well as on the 
development of the muscles. Together, the latter two can simultaneously 
create the muscle coordination required for later complex movements. 
 Freinet and the teachers who followed him put the emphasis on self-
acquired experiences in the development of physical culture. The most 
important thing is that the children can move a lot and freely, and have a 
lot of new movements, starting with the tongs, rolling on the grass or in 
the snow, climbing the tree, from sliding, playing ball, rollerblading, and 
cycling. It is important that these are movements that fill the child with a 
good feeling, the feeling of "I can do that too". Joy, success, and security 
are connected to all of this, provided of course that the educator allows this 
movement to come to fruition and if necessary, helps the child or increases 
his sense of security with attention. 
 It is important that the child always moves by himself. To satisfy his 
natural need for movement, the educational teacher provides the 
opportunities, the appropriate situations, the space, and the tools. 
Unfortunately, everyday experience shows that our movement culture is 
impoverished compared to children of older ages. The lives of children 
living in today's modern age lack the natural challenges that, for example, 
were an integral part of the lives of village children not so long ago, e.g., 
ditch jumping, tree climbing, walking across the meadow, etc. 
 Obviously, the exciting games of the old days, taking place in a natural 
environment, strengthening muscles and courage, cannot be brought back, 
but there are still opportunities. Excessive fear and neglect backfires in 
terms of the development of movement - and, in parallel, preparation for a 
healthy lifestyle. A shy child with uncertain movements is more likely to 
have an accident. It is quite possible that he suffers from his initial lack of 
independence even in adulthood. 
 It should also be considered that "the tasks set before the child take 
away the possibility of the child's own production. Most of the time, the 
ready-made scheme is only suitable for solving a specific situation. In 
new situations, the child cannot find a solution if he was never allowed to 
move independently, if he always had to imitate presented movements" 
(Eperjesy & Zsámboki, 1995:68). Consequently, the tasks of physical 
education must be focused on how we can make the child suitable for the 
upcoming learning processes. 
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 For the teacher to be able to satisfy the child's natural need for 
movement, he must offer him movement opportunities of different levels 
of difficulty. With this, it aims to enable the child to develop his abilities 
and express his individuality through free forms of movement. All of this 
should preferably not be done in the room or in a gym, but in the fresh, 
open air, in nature or in the yard, wherever possible. 
 Care must be taken to ensure that movement does not become a 
compulsion to perform, because it most often kills naturalness and free 
self-development. Rather, everyone should perform their forms of 
movement according to their individual abilities and physical and mental 
condition. Obviously, anyone who wants to measure their performance 
should be provided with this opportunity. The point is that the teacher 
allows the children to run, for example, and sets them up and offers them 
different degrees of difficulty - in the open air. Running is not only a 
natural basic movement, but also one of the main, indispensable elements 
of movement games. 
 Movement relieves tension, aggressive and destructive emotions. 
However, all this manifests itself differently for boys and girls. It is a great 
challenge for the educator, and it requires wise and caring foresight to find 
physical education forms that are divided into genders and within that are 
tailored to individuals, to promote development - while usually having to 
deal with and work with larger, mixed groups. The difference between the 
sexes and the question of individual constitution are both problems; that's 
why self-expression through movement, the opportunity to experience the 
movements that come from children, is so important. 
 It complicates the situation if, in addition, the groups are of mixed ages, 
which is a phenomenon that occurs so often in small kindergartens or day 
care groups. Children in different age groups have different exercise needs. 
Their organized physical activity can probably only be imagined divided 
into separate groups. At the same time, there is no such problem with the 
choice of free forms of movement, because then the child performs 
movements according to his natural needs and abilities. Of course, a 
child's excessive bravery, boldness, or indeed shyness, withdrawal, lack of 
courage requires a lot of attention from the teacher. 
 In early childhood, rhythmic, musical, or singing movements are 
particularly important. This is where movement self-expression gets the 
most space. The joint rhymes and songs accompanied by rhythmic 
movements greatly develop the children's body sensations, body schema, 
and develop a spontaneous desire to move. In the case of disturbances in 
the body schema, the child is unable to imitate the presented movements. 
At the same time, he will not be able to make a human drawing. All these 
also play a role in the background of later school failures. 
 Rhythmic reciting itself contains movement. It is good if the child feels 
the pulsation from the inside and tries to express it with his own 
movements: he swings himself, sways, swings his legs, circles with his 
arms, maybe claps. It is strictly forbidden to disturb all of this with 
external command. Of course, the educator can offer different forms of 
movement for imitation. However, it is good if the children follow it of 
their own free will and do not act in the same way under external coercion. 
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 The usefulness of doing gymnastics can also be reinterpreted if it can be 
seen as a series of movements in which the child gets to know his body 
parts, and thus contributes to the development of the body schema on the 
one hand, and to the love of movement on the other hand. Exercises 
should mostly be done playfully. It is worth working in silent imitation 
rather than conducting, because children usually prefer gymnastics this 
way. It can be an interesting game to practice gymnastics using the mirror-
imitation method. Looking at gymnastics’ exercises in a mirror, the 
method also contributes to the development of the body schema. Hand 
tools and foot tools also help to develop the body scheme and fine 
movements, and their playful use increases the enrichment of movement 
activity, the liking of movement and it’s becoming a need. 
 If all these are supplemented by many trips, walks and garden work, 
then the teacher effectively contributes to the creation and implementation 
of a healthy lifestyle, the development of endurance and physical strength, 
disease-resistant, mentally healthy, attractive, able to work and 
individually for the development and growth of a successful personality. 
 Among Freinet's techniques, self-expression through movement can 
facilitate the acquisition of appropriate movement experiences and the 
acquisition of individual, personalized learning. It is worth starting this in 
kindergarten. The simple movements initially become more and more 
nuanced with the help of the rhythm and later the music. The most 
difficult, of course, is expressing one's own emotions, moods, and states. 
Both stage expression and dramatic play can help a lot in this. 
 In addition to their tension-relieving and energy-processing effect, these 
complicated and complex movements have a significant role in personality 
development. Aesthetics and its educational effect also appear - although it 
is not overemphasized here. All of these, together with the experience of 
movement, are organically integrated into the developing personality. 
 During the fulfilment of the movement experience of drama pedagogy, 
the knowledge, abilities and social relations of the acting personality 
develop. The game requires action and active participation from all 
participants. It aims at healthy self-development and character 
development, so that "the child learns and discovers the world in action, 
places himself in it, establishes relationships and influences his 
environment" (Kovács, Karczewicz & Miehle, 1993:39). Obviously, this is 
not the only possible technique for developing proper movement patterns, 
but as a possibility, it is extremely remarkable. 

 
Personal hygiene in Montessori pedagogy 
 
"When the child arrives at the kindergarten, he undresses alone. The 
clothes hangers are so low that a three-year-old can easily reach them. 
Children can easily reach water faucets, nail brushes, small towels, and 
small pieces of soap. Where there may be no running water, a small wash 
basin placed on a table with a jug and a bucket for dirty water will do. 
You need a small chest with shoe brushes, a small drawer on the wall 
with small clothes brushes that small hands can easily hold... Wherever 
possible, a mirror is placed above a small wall shelf, so low that it 
reaches an adult's knees... Hairbrushes and small combs are also kept 
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here. The child puts on his apron or cloak and can enter the room" 
(Montessori, 1995:83). It is visible and almost tangibly perceptible that if 
someone is brought up with such hygienic equipment and in such 
conditions during childhood, it will be a sure way to preserve health. Not 
to mention that the small child feels good in an environment adapted to 
his body size. This basically opens the possibility of developing a mentally 
healthy lifestyle. 
 Water plays a role, not only as a game and as one of the most natural 
tools, but also as a "material" necessary to develop the habit of cleaning 
and washing hands. That is, the setting of the wash basin in everyday life 
expresses the need for hygiene and washing in the most natural and self-
explanatory way for the child, and thus leads to a healthier way of life. 
 In the field of education on hygiene and cleanliness, the objects of the 
environment adjusted to the "sizes" of the child enable the development of 
basic cleaning habits: "Starting from the carpet, down to the last plate, 
everything must be arranged in such a way that the child can use every 
single object and every work that occurs in everyday life, such as: 
dressing, undressing, sweeping, brushing, washing, washing dishes, you 
can really do it yourself" (Kurucz, 1995:81). Of course, all these tasks, 
tools and functions make sense and have a habit-forming, activity-forming 
role if no adult performs these actions instead of the child. After all, 
"furniture... must be washable and not only for health reasons, but also 
because washable furniture provides meaningful work opportunities. If 
the child can take care of the furniture himself, as soon as he notices that 
it is dirty, he will wash it and will gradually become responsible for 
cleanliness" (Kurucz, 1995:82). 
 However, this also requires that the aesthetic quality of the furniture is 
also impeccable for the child, i.e., it must be ensured that the objects are 
obviously durable and beautiful. Fragile furnishings, or those that require 
a lot of care, are unable to fulfil a development-promoting function, which 
is necessary for healthy self-development. A small child can only learn the 
necessary fine movements if there are suitable objects at his disposal, 
which he can confidently touch, and which are okay if they fall out of his 
hands or fall over at first. 

 
Nutrition in Freinet's health education 
 
Pedagogical sciences - and educational theory within it - usually do not 
deal much with diet and the expected impact of the choice of food on 
health. In the education system following Freinet's principles, the way they 
strive to implement the correct food order can be considered unique and 
pioneering. A healthy diet is an essential tool for long-term physical 
fitness. Diseases can be prevented by choosing and regularly consuming 
the right, natural foods. With a personalized, but at the same time natural 
diet - eating lots of vegetables and bread - it is possible to continuously 
maintain physical endurance and perform long-term hard work without 
harming your health. "In order to lead a class of thirty people, we have to 
be in excellent health... Since we don't have much time to cook, we eat a 
lot of bread. I prepare a natural diet to the best of my ability, with lots of 
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raw vegetables, fresh and dried fruit, and cereals. Now, I also enjoy good 
health" (Freinet, 1982:68). 
 This is also of particular importance in the case of a young, childish, 
developing organization. The student should get used to eating fruits and 
honey instead of sweets and treats made from unnatural materials. “It 
would be nice if the children were in good health too... I like to give them 
a longer break when it's sunny and teach them how to blow their noses. I 
absolutely forbid sweets. They only have apples and oranges in their 
pockets" (Freinet, 1982:68). Of course, the teacher's influence alone is 
small, not sufficient. The family and the home environment must also 
accept that modern nutrition consists of eating very few fats and 
carbohydrates, but more vegetables and fruits. Where healthy nutrition 
appears as a value, it can be expected that the younger generations will 
become more resilient. 
 Obviously, nutrition alone does not solve the problem of developing the 
right condition or avoiding diseases, but only needs to go together with the 
right environment, good feeling, lots of exercise, activities carried out 
outdoors in the fresh air, a regular schedule, etc. Exaggerations should also 
be avoided: a healthy diet does not mean that someone does not eat meat 
or animal fat at all, but rather that he does not take these foods to excess, 
they do not make up a large proportion of his diet. 

 
The role of the family in Montessori pedagogy 
 
It is essential to highlight the role of the family: the preparatory effect of 
kindergartens and schools on cleanliness, orderliness, free movement, self-
activity in movement, well-being - and through all these, the preparation 
for a healthy lifestyle and leading a life is only strengthened if there is such 
a family atmosphere in the background, which is similar to the method of 
education in which the child spends part of the day away from the family. 
The family must therefore also value well-being and proper hygiene. At the 
same time, the family and the narrower environment at home should help 
and not limit your child's expression of free movement forms. It provides 
the appropriate reinforcements in its moving, sometimes noisy activity. 
With the help of the home agenda, it helps to create and implement the 
right way of life, in which there is room for play, work, exercise, but also 
for adequate rest. 
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Education on the agenda at Freinet 
 
The agenda and the forms of activities carried out with a rhythmic 
regularity fit organically with the individuality of the students and their 
free choices. It is very difficult to find the right harmony: on the one hand, 
to ensure free, personality-building and developing self-activity, and at the 
same time to ensure appropriate leadership. Healthy development 
includes adequate management, as well as a lifestyle that is adapted to 
children's interests, respects their freedom, but still ensures regulation. 
The tool for this is the agenda, which provides a kind of compass and 
guiding thread for the correct way of life. 
 Within the agenda, the continuous provision of rest is of particular 
importance. Getting the optimal amount of sleep is essential and one of the 
decisive factors for a person's health. It is necessary to understand with the 
child from an early age that he needs rest and sleep, but at the same time 
he must get up on time, because lethargy and laziness have the same 
harmful and debilitating effect on the human body as long-term lack of 
sleep. Children should also be aware that they need more rest than adults. 

 
Freinet specialty: Study excursion 
 
Study trips provide excellent educational opportunities even for a school or 
kindergarten operating in the most difficult conditions. These are 
especially valuable if, in addition to observation, gaining experience, they 
are combined with active movements, and if the basically educational 
nature walk includes play and many high-motion activities. Falling in love 
with nature and tourism is another excellent way to lead a healthy adult 
life. 

 
Summary 
 
As this short sketch shows, the reform pedagogies have significantly more 
to say to the "posterity" than is filtered through in our everyday practice. 
The consistent implementation of Freinet's pedagogical system is not only 
about modern achievements - computer, school press, newspaper 
production, international student correspondence, etc. - it incorporates its 
use for public education purposes, but with its methods based on 
naturalness and physical play and work activities, it can also help raise a 
healthier generation with better endurance. 
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